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Abstract 

This study explores the institutionalization of ta’lim as a pedagogical strategy for preparing teaching assignments (guru tugas) at 
Pondok Pesantren Sidogiri, one of the oldest Islamic boarding schools in Indonesia. Unlike conventional teacher education 
programs, this pesantren-based initiative integrates character formation, pedagogical skill-building, and traditional Islamic values 
within a community-based framework. Employing a qualitative case study with a microethnographic design, data were collected 
through participant observation, semi-structured interviews, and document analysis involving pesantren leaders, coordinators of 
the teaching assignment program, alumni, and local community stakeholders. Thematic analysis was used to identify patterns in the 
data. The findings reveal that the transfer of learning-based teacher assignment program is a hybrid model of Islamic character 
education and practical teaching experience, implemented through structured management encompassing planning, training, 
deployment, and field evaluation. This study contributes to the literature on non-formal Islamic education by offering a 
contextualized model of community-oriented teacher preparation rooted in religious traditions. It further suggests that pesantren 
can play a transformative role in education reform by balancing religious authenticity with contemporary educational management 
practices. 

Keywords: Islamic education; teacher assignment; pesantren; transfer of learning, community-based education; educational 

management 

 

Introduction 

Islamic boarding schools (pondok pesantren) in Indonesia serve as unique educational 

institutions with a mission to cultivate well-rounded individuals (insan kaffah)—those who are 

devout, morally upright, intellectually competent, independent, and socially responsible (Suriadi 

et al., 2021). Historically, pesantren have been central to the spread and preservation of Islam 

since the 9th and 10th centuries, evolving from informal learning in homes and mosques into 

structured institutions with distinctive educational values and systems (Inayatillah et al., 2022); 

(Hidayat et al., 2020); (Chanifah et al., 2021); (Norlianti et al., 2024). Their educational vision 

aligns with Indonesia's National Education System Law No. 20 of 2003, which emphasizes the 

development of faithful, knowledgeable, and responsible citizens. This national presence is 

reflected in the increasing number of pesantren across Indonesia, as illustrated in Figure 1. 
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Figure 1: Number of Islamic Boarding Schools in Indonesia 2022-2023 

What distinguishes pesantren from other forms of schooling is their integration of religious 

instruction, character building, and communal living. Core values such as obedience, humility, 

self-reliance, mutual support, and discipline continue to define pesantren life (Burga & 

Damopolii, 2022). Character education is imparted not only through formal lessons but also 

through exemplary behavior, guidance, and discipline (Mujahid, 2021). However, as pesantren 

face challenges in human resources, infrastructure, and relevance in the digital era, questions 

arise about how these traditional institutions can adapt without compromising their core values 

(Muafiah et al., 2022). Despite these challenges, pesantren demonstrate resilience and innovation 

due to their autonomy and strong leadership (Wasehudin et al., 2023); (Wisudaningsih et al., 

2024). 

Pondok Pesantren Sidogiri, founded in 1745 in East Java, is one such institution known for 

preserving salafiyah traditions while maintaining financial and managerial independence. Its 

educational structure spans several levels—from Isti'dadiyah to Aliyah—and incorporates a 

mandatory teaching assignment (guru tugas) program before students graduate from the final 

level (Anggraini & Kamid, 2024). This program, which began in 1961 under the leadership of 

KH. Syahdullah Nawawi, sends senior students to teach in local madrasahs, fostering their 

pedagogical skills, leadership, and sense of social responsibility. The scope and scale of 

Sidogiri’s educational impact are evident in the consistent growth of its student population over 

the past decade, as shown in Figure 2. 
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Figure 2: Number of Santri in 2014-2023 Pontren Sidogiri 

This teaching assignment embodies the concept of transfer of learning, which extends beyond 

knowledge transmission to include value formation, spiritual maturity, and community 

engagement (Thoyib et al., 2024); (Rohman, 2022). The practice of transfer of learning through 

teaching assignments not only prepares students to be educators but also strengthens the 

pesantren’s role in community development. Though Sidogiri maintains its traditional 

curriculum, it actively integrates elements of modernization, such as infrastructure upgrades and 

selective inclusion of general education subjects, within its mu’adalah framework. 

Despite growing interest in pesantren education, few studies have explored the intersection of 

traditional Islamic pedagogy, institutional management, and community-based teacher 

preparation. Most existing literature focuses either on pesantren's philosophical foundations 

(Fathurrochman et al., 2020); (Toriquddin et al., 2024); (Kawakip, 2020), religious instruction 

systems (Warsah, 2021); (Hanani et al., 2024), or institutional transformation (Mawardi & 

Ruhiyah, 2022); (Abdullah, 2022); (Hanif et al., 2024). Little attention is paid to the 

operationalization of transfer of learning as a structured program that contributes to both student 

formation and educational equity. 

This study aims to fill that gap by examining how the transfer of learning-based teaching 

assignment program at Pondok Pesantren Sidogiri is institutionalized. It investigates the 

processes of student preparation, educational management, and community impact. 

Furthermore, it analyzes how pesantren values and administrative strategies are integrated to 

sustain the program. The findings are expected to contribute to the literature on Islamic 

education, non-formal teacher training, and institutional innovation in pesantren. 

The study is limited to the 2023 implementation of the teacher assignment program at Pondok 

Pesantren Sidogiri. Research subjects include pesantren leaders, administrators, guru tugas 

coordinators, alumni, and community members. Ultimately, this research offers insights into 

how traditional Islamic institutions can remain authentic while responding to contemporary 

educational challenges through structured, value-based, and community-oriented approaches 
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Literature Review 

Pesantren Philosophy in Religious Education 

Pondok pesantren represents a traditional Islamic educational institution characterized by 

distinctive features, including the presence of the kyai as a central figure, dormitories (pondok) 

as student residences, and religious education delivered through the study of classical Islamic 

texts (kitab kuning) using methods such as wetonan (lecture-based learning), sorogan (individual 

reading with a teacher), and discussion (Fathurrochman et al., 2020); (Toriquddin et al., 2024). 

Over time, pesantren has undergone various transformations while maintaining its core values 

rooted in the tradition of classical Islamic scholarship. According to Masudi (Kawakip, 2020); 

(Warsah, 2021); (Hanani et al., 2024), pesantren were initially conducted through a non-classical 

system, where the kyai taught Arabic texts authored by medieval scholars (12th to 16th 

centuries) directly to students. In its early development, pesantren did not provide dormitory 

facilities; consequently, students (santri) resided in surrounding villages. Those who studied 

under this system were known as santri kalong, who attended lessons only at designated times. 

In its evolution, modern pesantren have integrated both traditional and formal educational 

systems. Today’s pesantren not only educate students through classical Islamic text study but 

also operate formal educational institutions equivalent to madrasah that follow the national 

curriculum (Mawardi & Ruhiyah, 2022); (Abdullah, 2022); (Hanif et al., 2024). The pesantren 

education system also possesses unique characteristics, such as the absence of age restrictions 

for students, flexible learning durations (life-long education), and the lack of formal grade levels 

based on age (Sun’iyah, 2022). This demonstrates the pesantren’s inclusive and holistic 

educational approach, enabling individuals to pursue religious knowledge regardless of age or 

time constraints. Additionally, (Mustofa, 2019) emphasizes that pesantren comprises five 

fundamental elements: first, the pondok or dormitory as student accommodation; second, the 

mosque as a center for worship and education; third, the teaching of classical Islamic texts; 

fourth, the students (santri) as learners; and finally, the kyai as spiritual leader and teacher. These 

five elements are interrelated and form the foundational pillars of pesantren education. 

Pondok and Masjid as the Central Element of Pesantren 

The dormitory (pondok) in a pesantren serves not only as a residence but also as a space for the 

character development of the students (santri). The pondok embodies simplicity and fosters the 

students’ self-reliance under the guidance of the kyai (Inayatussahara & Hasan, 2023); 

(Muhairirah et al., 2025). Over time, what was once a simple bamboo structure has evolved into 

a permanent building equipped with better facilities, while still preserving simplicity as a 

distinctive hallmark of pesantren life. The mosque holds a central role within the pesantren 

community. Beyond functioning as a place of worship, it also serves as a learning space, a venue 

for the study of classical Islamic texts (kitab kuning), and a hub for communal deliberation 

(musyawarah). The mosque’s role as an educational center reflects the tradition of Islamic 

education established during the time of the Prophet Muhammad (peace be upon him), who 

positioned the mosque as a center for religious, social, and educational activities (Suryawati, 

2021). To this day, the mosque in a pesantren continues to serve as a site for moral, spiritual, 

and intellectual cultivation through religious activities and regular study sessions. 

Dynamics and Challenges of Pesantren in the Modern Era 

Modern pesantren face increasingly complex challenges. In addition to preserving tradition, they 
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are required to adapt to technological advancements and globalization. Pesantren must equip 

their students (santri) with not only religious competencies but also 21st-century skills such as 

digital literacy, entrepreneurship, and critical thinking abilities (Sun’iyah, 2022). This aligns 

with the government’s efforts to improve the quality of pesantren-based education to contribute 

to national development. The modernization of pesantren is also reflected in the integration of 

general education curricula with pesantren curricula, the provision of better learning facilities, 

and the development of entrepreneurship and life skills programs. However, this modernization 

process must still consider the noble values of pesantren to ensure that it does not erode the 

identity and scholarly traditions that have been passed down through generations. 

Research Methods 

This study employed a qualitative research approach with a single-case study design using a 

microethnographic model, aimed at understanding the educational practice of transfer of 

learning within the teaching assignment (guru tugas) program at Pondok Pesantren Sidogiri. A 

qualitative approach is appropriate for capturing the depth and complexity of social phenomena 

within their natural settings (Sordé Martí et al., 2020); (Lim, 2024); (Denny & Weckesser, 2022). 

Microethnography was selected to facilitate a contextualized and detailed exploration of the 

teaching practices, rituals, and cultural meaning embedded in the pesantren environment. 

The research was conducted in three sequential stages: pre-fieldwork, data collection, and data 

analysis. In the pre-fieldwork phase, research permits were obtained, the site was selected, and 

field orientation was carried out. During data collection, information was gathered using in-

depth interviews, participant observation, and document analysis. These methods enabled 

triangulation and enhanced the credibility and richness of the data (Sevilla-Liu, 2023); 

(Swanberg et al., 2022). 

The participants were selected through snowball sampling, involving key informants such as 

pesantren leaders (kyai), administrators, teaching assignment coordinators (PJGT), current and 

former guru tugas, senior students, alumni, and community members who had directly interacted 

with the program. Informants were included based on criteria of active involvement, relevant 

experience, and willingness to provide accurate information. Data saturation was achieved when 

no new insights emerged from additional interviews. 

The observation techniques ranged from passive to moderate and active participation to capture 

dynamic educational and social interactions within the pesantren. Interviews followed a semi-

structured and flexible format to encourage open dialogue and allow for emergent themes. 

Document analysis involved reviewing internal reports, institutional guidelines, photographs, 

archival materials, and program-related artifacts. 

Data analysis was conducted using the interactive model proposed by Miles and Huberman, 

which includes data reduction, data display, and conclusion drawing/verification. Thematic 

coding was applied to classify data based on recurring topics and informant insights. Coding 

procedures followed a rigorous inductive process, ensuring that themes accurately represented 

the participants’ perspectives. Quantitative descriptive data, where available (e.g., number of 

teacher assignments), were used to support the qualitative findings by illustrating patterns and 

contextual trends. 

To ensure research validity, the study employed various trustworthiness techniques, including 

credibility, transferability, dependability, and confirmability. Credibility was established 
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through prolonged engagement, source triangulation, method triangulation, peer debriefing, and 

member checking. Triangulation was achieved by comparing information across multiple 

sources, data collection techniques, and researcher perspectives (Young et al., 2020). Peer 

validation and informant verification were conducted to enhance the reliability and transparency 

of the data interpretation process. 

Overall, this research method allows for a comprehensive and culturally grounded understanding 

of how transfer of learning is operationalized in the context of pesantren-based teacher 

assignment programs and how these programs contribute to educational development and 

community transformation. 

Discussion 

The implementation of the teacher assignment (guru tugas) program at Pondok Pesantren 

Sidogiri reflects a deliberate educational and managerial strategy aimed at achieving dual goals: 

enhancing the pedagogical capabilities of santri (students) and addressing the shortage of 

religious teachers in underserved communities. Initiated in 1961 by KH. Sa’dulloh Nawawi, this 

initiative has grown into a structured and institutionalized process that embodies the core values 

of transfer of learning—not merely as knowledge transmission but as the cultivation of character, 

responsibility, and leadership (Thoyib et al., 2024); (Rohman, 2022). 

The guru tugas program operationalizes the pesantren’s educational philosophy by integrating 

spiritual development with practical teaching experience. This dual system aligns with the 

concept of holistic education in Islamic pedagogy, where the formation of personality (akhlak), 

knowledge, and skills are inseparable. Through immersive engagement in community teaching 

roles, santri are exposed to real-world educational settings, thereby strengthening their sense of 

independence and service. This practice resonates with character education frameworks that 

emphasize experiential learning and social responsibility (Mujahid, 2021); (Fathurrochman et 

al., 2020). 

Institutionally, the program is managed through a well-defined system encompassing planning, 

preparation, placement, and monitoring. These management functions reflect classical theories 

of organizational behavior—planning, organizing, leading, and controlling—as applied in the 

pesantren context (Wisudaningsih et al., 2024). The pesantren’s ability to administer the program 

autonomously, without external government dependency, also demonstrates institutional 

resilience and adaptive capacity. 

Furthermore, the teacher assignment model developed by Sidogiri mirrors contemporary models 

of community-based teacher deployment found in global south education systems. Similar to 

para-teacher initiatives in South Asia and Africa, the program utilizes local religiously trained 

individuals to fulfill critical teaching needs in rural areas. However, Sidogiri's approach is 

distinguished by its strong religious foundation, value-driven pedagogy, and long-standing 

tradition of leadership accountability to the masyayikh (religious council). 

The relationship between pesantren and community in this program is mutually reinforcing. 

Communities benefit from access to Islamic education, while the pesantren gains broader 

legitimacy and social capital. This reciprocal dynamic supports the idea of pesantren as not only 

an educational institution but also a social institution with embedded communal functions 

(Burga & Damopolii, 2022); (Sun’iyah, 2022). Active community involvement during the 

selection, reception, and evaluation of guru tugas helps maintain trust, ensures relevance, and 
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enhances educational outcomes. This issue is further illustrated in Figure 3, which compares the 

educational orientation of pesantren and general schooling systems in Indonesia. 

 

Figure 3: Pesantren and General Education (A Comparative Analysis) 

Despite these strengths, challenges remain. One such challenge is the uneven integration of 

general education knowledge with pesantren-based religious training. While the pesantren offers 

limited general subject exposure through mu’adalah programs, the competencies of guru tugas 

in modern pedagogical methods and subject-specific content (e.g., mathematics, science) are 

still limited. This disparity may affect the effectiveness of teaching assignments, especially in 

madrasahs seeking broader curriculum implementation. Addressing this requires targeted 

pedagogical training and curriculum enrichment that still respects the pesantren’s identity. 

Moreover, the long-term impact of the teacher assignment program—on both the santri and the 

recipient communities—has yet to be fully documented or evaluated. The inclusion of systematic 

feedback mechanisms from stakeholders, including madrasah administrators and community 
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leaders, would enhance program refinement and sustainability. This aligns with findings in 

institutional education research that emphasize the importance of monitoring and evaluation in 

ensuring program effectiveness (Swanberg et al., 2022); (Young et al., 2020). 

In light of national education policies such as the 2013 Curriculum and the independent learning 

initiative (Merdeka Belajar), pesantren programs like Sidogiri’s offer alternative models for 

culturally grounded yet forward-looking education. The guru tugas initiative illustrates how 

pesantren can participate in educational reform while preserving religious authenticity and 

community orientation. This model supports the integration of moral education from pesantren 

with rational and skill-based education from the national system, as proposed by Mastuhu in the 

context of educational convergence in Indonesia. 

In summary, the discussion highlights that Pondok Pesantren Sidogiri’s teacher assignment 

program serves as a case of institutional innovation rooted in Islamic educational traditions. It 

effectively combines religious values, community engagement, and structured management. 

Future efforts should focus on capacity building, pedagogical enhancement, and rigorous 

evaluation to sustain and scale this model for broader educational impact. 

Conclusion 

This study has explored the implementation of the teacher assignment (guru tugas) program at 

Pondok Pesantren Sidogiri within the framework of transfer of learning-based education and 

institutional management. The findings highlight that the program transcends conventional 

religious instruction by incorporating structured pedagogical preparation, character 

development, and meaningful community engagement. Through a systematic process of 

planning, training, deployment, and monitoring, the program strengthens the educational 

capacity of santri while addressing the demand for Islamic educators in underserved regions. 

These integrated efforts reflect effective educational leadership rooted in Islamic values and 

demonstrate how pesantren can support national education goals without compromising their 

traditional identity. Furthermore, the program reinforces the pesantren's role not only as a center 

of religious learning but also as a transformative institution actively contributing to social 

development. 

Theoretically, this study contributes to the discourse on Islamic education, community-based 

teacher training, and pesantren management by offering a contextual model that blends tradition 

with innovation. Practically, the study recommends several strategies to enhance the impact and 

sustainability of the program: strengthening pedagogical training for guru tugas, implementing 

systematic evaluation mechanisms with community feedback, and expanding alumni 

engagement for mentorship and continuous development. The program also holds potential to 

be expanded to broader regional and international contexts to address educational inequality. 

Future research should explore longitudinal impacts on both santri and recipient communities, 

as well as comparative studies with similar programs in other pesantren. Ultimately, the guru 

tugas program exemplifies how traditional Islamic institutions can engage in educational reform 

through a value-driven, community-oriented approach that bridges religious authenticity and 

modern educational practices. 
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